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Abstract 

Family involvement in school has been universally recognized as an essential component of students‟ success 

in all spheres of life. Students with special learning needs require more parental involvement regarding 

positive outcomes in many areas such as educational, behavioral, social, emotional, vocational, etc. This 

study aimed to investigate the perceptions of teachers and parents about the home school partnership in the 

context of special education. Convenient sampling technique was used to select sample of 120 teachers and 

120 parents from 11 special education schools of Lahore District. The type of the research was descriptive. A 

self-made questionnaire was used as an instrument for the purpose of data collection. Major findings showed 

that majority of the parents and teachers were not satisfied from home school partnership. Parents and 

teachers faced barriers regarding home school partnership in terms of transportation; time constraints; 

financial restraint, lack of awareness and lack of support. 
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1. Introduction 

It has been long recognized that home school partnership is very important in child‟s development. “The term 

home school partnership reflects the multidimensional nature of home school interactions, and indicates a 

shared responsibility that both home and school have in children‟s education” (Patrikakou, Weissberg, 

Redding and Walberg, 2005, p.3)
21

.
 

 

Parents, teachers and students play a critical role in establishing as well as in maintaining the home-school 

partnership. Contribution of each stakeholder is very important for the desired outcome of school family 

partnership. Parent‟s role is very important in decision making at school level; in collaborating with the 

community for additional support and resources; and establishing new learning opportunities for children. 

Students‟ role is also very important in school family partnerships. Senior students can help in parent teacher 

meetings and intervention planning between home and school (Patrikakou et al., 2005)
21

. Moreover, teachers 

can maintain a regular contact with parents through individualized educational planning meetings; daily 

report cards; note books; obtaining information from parents; giving information to them; summarizing the 

information exchanged and planning a time for follow-up (Mitchell, 2008, p.71)
19

. 

 

Much of the recent research on the relationship of families and parents rooted in the work of Bronfenbrenner 

(Ysseldyke, Algozzine and Thurlow, 2000)
25

, who claimed that link between home environment and school 

impact the overall development of a child (Bronfenbrenner, 1979, p.3)
6
. Epstein (1995)

10
 stated that, “if 

educators view students as children, they are likely to see both the family and the community as partners with 

the school in children‟s education and development” (p.701). He described six types of parental involvement 

include establishing home environment conducive to learning; communicating with the school; working as 

volunteer in school programs; helping students in learning activities at home; decision making; and  

collaborating with the community.  

 

Mitchell (2008) has identified the following five levels of parent involvement:  

Level 1: The school and parents share necessary initial level information related to school activities and 

child‟s learning. 

Level 2:Parents are asked to involve in various school activities to a limited extent.  

Level 3:Parents are invited toexamine school or classroom goals and needs. 
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Level 4: Parents take part in decision-making regarding Individualized Educational Plan. 

Level 5: Parents make decisions in partnership with the school and being involved in both planning and 

evaluating parts of the school programs. For example, parents of special children may be involved in 

formulating and evaluating school policies or may play their role as tutors for their own children (pp. 70-71).  

 

Blue-Banning, Summers, Frankland, Nelson and Beegle (2004)
5
 have conducted a research regarding 

dimensions of family and professional partnerships. They identified six indicators of professional behavior for 

service providers which include: positive and understandable two-way communication; commitment to child 

and family; equality in decision making and service implementation; skills in order to meet the diverse needs 

of learners and their families; trust for keeping the child safe; respect in terms of valuing the child and 

nondiscrimination toward families. 

 

Previous researchers highlighted that forming effective school, family, and community partnerships may 

benefit students in terms of academic achievement (Khajehpour&Ghazvini,2011
18

; Wilder, 2013)
24

; life 

achievement (Davis, 2000)
7
; improved school results (Gibson &Blandford, 2005)

13
; involvement in decision 

making both at home and at school (Beveridge, 2004)
3
 ; and independent functional skills (Johns, McGrath 

and Mathur, 2009)
17

. 

 

Through home-school partnership, parents and teachers collectively face many challenges related to the 

education of children (Freeman, 2011)11. Parent participation is an essential component of special education. 

Parent is a child‟s first teacher who always becomes a source of encouragement, prompts, praise, and 

feedback. Parents help the child learn hundreds of skills (Heward, 2000, p.117)14. Therefore, active 

participation of parents in their children‟s schooling may lead to higher academic achievement and lessen 

behavior problems (Salend, 2006)23.   

 

Educating children with special learning needs places extra demands on schools such as individual attention, 

modified teaching techniques and more parental involvement in school activities (Blok, Peetsma and Roede, 

2007, p.3)4. 

 

Special education teachers may need to hold parent meetings several times during the school year. Positive 

and successful parent meetings give a message that the school and home are working together in order to 

fulfill the diverse needs of students with special learning needs. This skill requires ability of special educators 

to hold parent‟s meetings (Pierangelo& Giuliani, 2008)22. 

Muscott (2002)20 suggested the following principles to create home-school partnerships: 

1. Exceptional partnerships are based on family-centered practices. Emphasize family 

strengths instead of weaknesses and family choice about services.  

2. Exceptional partnerships respect the uniqueness of families. 

3. Exceptional partnerships understand that families go through common stages of coping 

after discovering they have a child with a disability.  

4. Exceptional partnerships understand the ways in which families cope and match 

strategies and resources accordingly. 

5. Exceptional partnerships are based on family-friendly schools that provide 

opportunities for maximum parental involvement (pp. 66-68). 

Both parents and teachers can experience various barriers while building effective home school partnership. 

Barriers to parent‟s active participation in home-school partnership include „insufficient time‟, „language 

problem‟, „diverse backgrounds‟, and „lack of transportation‟ (Friend, 2011)12. Durand (2011)9 argued that 

parent‟s own cultural beliefs about their children‟s education and their care giving roles can influence parent-

school relationships. Dettmer, Thurston and Dyck (2005)8 have stated that barriers to parental involvement in 

school involve teacher factors, attitudinal barriers, non-cooperative school environment, issues of work, 

transportation, poverty and time limitations. 

 

The purpose of present study is to unfold the views of parents and teachers about home school partnership 

that may manifest the purpose of parental involvement, benefits, barriers and recommendations with reference 

to students with special needs. 
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2. Objectives of the Study 

The present study was conducted to achieve the following objectives: 

1. To know the perceptions of parents and special education teachers about home school 

partnership. 

2. To highlight the barriers that parents and teachers face in home school partnership. 

3. To compare the barriers/suggestions of teachers and parents in developing home school 

partnership. 

 

3. Methodology 
The type of the research was descriptive. Population of the study included all the teachers and parents of 

children with special needs studying in special schools of Lahore. In this study, the convenient sampling 

technique was used to select sample of 120 teachers and 120 parents of children with special needs. A self-

made questionnaire was used as an instrument for the purpose of data collection. The questionnaire has three 

parts. Part one consist six quantitative questions for parents; part B include six quantitative questions for 

teachers; part C consist six common quantitative and qualitative questions for parent and teachers. Themes 

were developed for qualitative questions. After the data collection, the data was tabulated and analyzed 

through SPSS for findings and conclusions. 

 

4. Findings 

Frequency analysis was used to find out the results. The findings of on the questionnaire part A 

(developed to collect parents response) are given below. 

4.1 Part A: Parent’s Responses 

Table1 reveals that Majority of the parents (95.8%) help their children in homework/learning activities given 

by the school and majority of the parents (57.5%) attend school for parent teacher meetings. Majority of the 

parents (63.3%) also reported that they are invited by the school in various events. Majority of them (93.3%) 

do not volunteer themselves for various school activities. Majority parents (70.0%) also complaint that school 

does not provide any training program for the teaching of their children at home and their in decision making 

process at schools is only up to some extent as reported by (47.5%) parents.  

 

4.2 Part B: Teachers Responses about Home School Partnership (Table 1 to 6) 

 

Frequency analysis of teacher‟s responses in Part B of the questionnaire is described that majority of the 

teachers (71.66%) perceived „involvement‟ as basic purpose of home school partnership and (85.83%) 

perceived „school functions‟ as a strategy to involve parents in home school partnership. Majority of the 

teachers (75.83%) found involvement of „psychologist‟ more important in home-school partnership as 

compare to other professionals. Only  

(68.3%) teacher accepted that they get feedback from parents after school events to some extent and (53.33%) 

stated 

that training programs to parents regarding Home teaching strategies are offered by them.. There was no 

policy developed by the school for school partnership as reported by teachers. 

 

4.3 Part C: Frequency of Common Responses (Parents & Teachers) 

Majority of the parents (56.66%) and teachers (54.16%) indicated that the frequency of parent-teacher 

meetings is once in a month. Majority of the parents (70.8%) observed academic improvement while majority 

of the teachers (75%) observed behavioral improvement in child after home school partnership.  

Communication through phone call was perceived as best way to share information in home school 

partnership by majority of parents (78.33%) and teachers (73.33%). Majority of parents (69.16%) and 

teachers (73.32%) showed no satisfaction from home-school partnership. Majority of the parents (70.0%) and 

teachers (80.0%) perceived „lack of support‟ as a barrier for developing home school partnership. Majority of 

the parents (65.5%) suggested „transportation‟ while majority of the teachers (75.0%) suggested „awareness to 

disability‟ for developing home school partnership. 
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4.4. Comparison of the barriers and suggestions of teachers and parents in developing home school 

partnership 

 

4.4.1. Transportation 

Parents 

 School bus came very late. 

 Adjustment of wheelchairs in school bus. 

 

Teachers 

 Parents cannot afford their own conveyance 

in order to attend school events. 

 They expect from school to arrange 

conveyance. 

Suggestions by the both respondents 

Government should provide new school buses that may fulfill the requirements of students with special needs. 

Bus driver should be punctual. School bus should be designed according to the requirements of students with 

special needs. 

4.4.2 Time Constraints 

Parents 

 Mothers cannot go to school alone. 

 Fathers found it is difficult to leave work and 

attend school events or meetings. 

Teachers 

 We invite parents in school events but they 

do not come. 

 Only 50% parents attend school events and 

meetings. 

Suggestions by the both respondents 

There should be some school policy that may ensure the maximum involvement of parents in school events and 

meetings. School should arrange meeting on weekends. School should organize meetings effectively in terms of 

early notification; agenda and minutes of the meeting. 

4.4.3 Financial Restraint 

Parents 

 Due to limited financial resources, we cannot 

afford basic necessities for our children. 

 We are illiterate and cannot afford tutor who 

may help our child in home work. 

Teachers 

 Most of the parents are illiterate and belong 

to low socioeconomic status.  

 It is difficult for them to involve in school 

events. 

4.4.4 Suggestions by the both respondents 

Community should raise funds for poor families in order to enhance parental involvement in school activities. 

School personnel should arrange some training programs for parents in order to teach latest strategies regarding 

home teaching, behavior management and health care of their special needs children.   

4.4.5 Lack of awareness and support 

Parents 

 School management is non-professional. 

 Learning is not satisfactory in school. 

 Teachers do not pay attention to our problem.  

Teachers 

 Parents do not check homework or other 

notifications written in the school diaries. 

 Parents have negative attitude towards their 

disabled children. 

4.4.6. Suggestions by the both respondents 

Guidance and counseling sessions should be arranged for parents. Disabled students‟ success stories should be 

presented to parents for motivation. Media should promote disability awareness campaign. Teachers should 

update us about the progress of our child on regular basis. Custodial staff should be trained to handle disabled 

children. 

 

5 Discussion 

„Parental involvement refers to a broad range of activities at home as well as at school, and thus, it has been 

shown to be an important variable that positively influences children‟s education‟ (Abdullah, Seedee, 

Alzaidiyeen, Al-Shabatat, Alzeydeen and Al-Awabdeh, 2011). Strong relationship between parents and 

teachers is an essential component for the overall success of school and academic performance of children 

(Ahmad & Said, 2013). 

 

In Pakistan, most of the parents send their children to schools but don not involved in their educational 

activities. Research proved that parental involvement and guidance at home is significantly correlated with a 

child‟s educational success (Jamil, Atta, Baloch, Danish, Younis and Siddiq, 2001).Some parents perceive 

barriers such as language barriers; financial and work related restraints; unwelcoming school environment; 

judgmental attitudes and inconvenient scheduling (Horvatin, 2011, p.3). 
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Therefore, this study was conducted to know the perceptions of parents and teachers regarding home school 

partnership in the context of special education. An overall satisfaction level of parents (30.83%) and teachers 

(26.66%) with home school partnership was found low in the present study.  

 

Parents indicated barriers related to home school partnership in terms of transportation; time constraints; 

financial restraint, lack of awareness and lack of support. 

 

6 Conclusion 

Active participation of parents in the education of their special children can bring positive outcomes but 

unfortunately, in Pakistan, still psych-medical model is supported by our society.  Many parents have 

negative attitude towards their disabled children. Such parents do not give importance to the education of 

their special children and remained passive in school events. They should make their child independent and 

useful member of society instead of making as charity object. Parents should develop courage in students so 

they may face and handle challenging situations independently.  

 

7 Recommendations 

1. School transportation should be designed according to the special needs of students. 

2. School policy related to home school participation must be developed at government level. 

3. Need based trainings and outreach programs should be arranged by the school in order to facilitate 

parents for home school partnership. In these training programs, parents should be taught necessary 

skills of home teaching, behavior modification strategies and health care of their special children. 

4. Pictorial based broachers should be designed for illiterate parents. 

5. Media should promote disability awareness campaign in order to change the negative views of 

parents regarding their disabled children.   

6. Community should raise funds for poor families in order to enhance parental involvement in school 

activities. 

7. Classroom sitting corners should be reserved for parents for the purpose of involving them in 

academic activities. 
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Part A: Frequency Parents’ Responses 

 

Table 1: Parents-Teacher Partnership 

S.no Statements Yes% To Some 

Extent% 

No% 

1 Do you help your child in homework/learning activities given by 

the school? 

95.8 3.3 .8 

2 Do you attend school for parent teacher meetings? 57.5 35.0 7.5 

3 Are you invited by the school in various events? 63.3 26.7 10.0 

4 Do you volunteer in school activities? 1.7 5.0 93.3 

5 Does school provide any training program for teaching of 

children at home? 

15.8 14.2 70.0 

6 Does school involve you in decision making process regarding 

your child? 

32.5 47.5 20.0 

 

 

Part B : Frequency of Teachers’ Responses 

Table 1: Purposes of Home School Partnership 

Q.1 What are basic purposes of home school partnership? 

 Discussion 53.33% 

 Awareness 58.33% 

 Involvement 71.66% 

 Guidance 61.66% 

 Academic Achievement 62.5% 

 Volunteer programs 11.66% 

 

 

Table 2: Strategies used by teachers to involve parents in home school partnership 

 School functions 85.83% 

 Workshops 31.66% 

 Funfairs 39.16% 

 Volunteer Programs 15.83% 

 

Table 3: Types of other professionals involved in home-school partnership 

 Doctor 48.33% 

 Nurses 24.16% 

 Psychologists 75.83% 

 Speech Therapists 75.0% 

 Physiotherapists 72.5% 

 Audiologists 10.0% 

 Optometrist 1.66% 

 Orientation and mobility Trainer 23.33% 

 Occupational Therapist 50.83% 

 Social Worker 75.0% 

 

Table 4: Feedback of parents after school events to teachers 

 Yes 27.5% 

 To Some Extent 68.3% 

 No 4.2% 

 

Table 5: Type of training programs offered to parents by schools 

 Home teaching strategies 53.33% 

 Behavior modification 

strategies 

50.0% 

 Motivational strategies 43.33% 

 No Program 28.33% 
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Table 6: Provision of Policy for Home-school partnership in School 

 Yes 27.5% 

 No 81.0% 

 

 

Part C: Frequency of Common Responses (Parents & Teachers) 

  

Table 1: Frequency of parent-teacher meetings 

  Parents % Teachers% 

Weekly 0.83 6.66 

Monthly 56.66 54.16 

After a term 40.83 37.5 

Annually 5.0 3.33 

 

Table 2: Areas to be improved in Children after Home school Partnership  

  Parents % Teachers% 

Academics 70.8 71.66 

Behavioral 49.1 75 

Social 11.66 49.16 

Emotional 10.83 35.83 

 Vocational 0 12.5 

 

 

Table 3: Way of communication for sharing information in home school partnership 

  Parents % Teachers% 

School Diaries 19.16 55.83 

Notebooks  5.83 7.5 

Phone calls 78.33 73.33 

Circulars 10 17.5 

 Written massages 

in Braille 

0 0 

 

Table 4: Extent of (parents & teachers) satisfaction from home-school partnership 

    Parents % Teachers% 

Satisfied 30.83 26.66 

Unsatisfied 69.16 73.32 

 

 

Table 5: Barriers for developing home school partnership 

  Parents % Teachers% 

Transportation 45.5 40.5 

Time Constraints 12.5 15.5 

Financial Restraint 3.3 9.2 

Lack of support 70.0 80.0 

 Lack of awareness 50.0 45.5 

 No Problems 35.8 3.3 

 

Table 6: Suggestions for developing home school partnership 

  Parents % Teachers% 

Guidance and counseling 55.5 70.0 

Awareness to disability 45.5 75.0 

Learning enhancement 40.5 50.0 

Training Programs 35.5 45.5 

 Transportation 65.5 50.0 

 No suggestions 24.2 0 

 

 

 


